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 Expertise affects what we notice
 Expertise can be developed
 Practice Makes Expertise
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Two-Part Equation

Instructional
Anatomy

Instructional
Leadership
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Developing understanding and expertise Iin
Instructional anatomy.

Developing understanding and expertise In
Instructional leadership.
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Our 5D™ instructional framework

lays out a vision for high-quality

teaching and aligns the work of

Instructional improvement across

the school system. The framework
organizes and defines the ideal

characteristics of classroom - .
instruction into five dimensions:
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5 Dimensions of Teaching and Learning™

Instructional Framework Version 4.0

5D™ Subdimenslon

= The lesson is based on grade-level standards, is meaninaful and relevant
beyend the task at hand [e.p., relates to a broader purpose or context such
az prablem-zolving, citizenship, ete.), and helps students learn and appl

Standards B B i ! E A
trnslermble knoowledge and skills,

= The lesson is intentionalfy linked to other lessons (previcus and future] in

support of students meeting standard(s).

The Vislon ‘Gulding Questions

The learning target is clearly articulated, linked to standards, embadded in
inatruction, and understood by students,

Learning Targek | ® The learming target is meassurahle, The eriteria e sueeess aee chear to

and students and the pedfarmance tasks orovide evidence that students are shle
Teaching Points 1o unclerstand and apoly lesrning in context.

* The teachlng points are based on kncwledge of students’ learning needs
{academic hockgrounad, life experisnces, culturs and kaingoage) inoelstion b
the fparning targetls),

« Students’ classroom work embodies substanbive intellectual engagement

immuﬂ (resading, Lhinking, wriling, probiarm-solving and meaning-making).
Work = Students take awnorship of their lcaring to develop, tost and refine their
thinlking,.
* Fngagrerment sirmtegios capitalize an and boeild apon students” academic
- . bBackground, life experiences, culture and language o support figorous and
Eng&gﬁr'hmt culturally relevant leaming.

Strategies « Engapgement strategles encourage equltable and purposeful student
pritr Ligipratian and ensure hal all sbudenls b aocens Lo, and aie sapeclecd Lo
privrhicipsiates iey, learming.

Student Engagement

: Student Lalk rellecls discipline-specific hakits ol thinking and s ol
me cammunicating

Student talk embodies sulstantive and inzellectual thinking.

Laperght 42012 Unrearsity of washington, Lenter for kducatiznal Leadersaip, loarder capizs of reguest permission toreproduce matenals, zmail edlesdsaswashingtznesy, call the Lz
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* How do the standard and learning target relate to content knowledge, habits of thinking in the
discipline, transferable skills, and students’ assessed needs as learners [re: language, culture,
acadermic backgraund)?

* How do the standard and learning target relate to the ongeing work of this classroom? To the
inteliectual lives of students beyond this classroom? To breader ideals such as problem-salving,
titizenship, exc.?

= W'hat is thee learning Sargets] ef the lessany How s it meaningbul and relevant beyond the saoocitic
tazkactivity?

= |5 the task/activity aligned with the learning target? How does what students are actually engaged
ir doing halp them ta achieee the desired autcomeis)

= Hoow are the standardis) snd learning target communicated and made acceszikle to all students?

= Howe do students communicate their understanding about what they are learning and winy they
ara learning it?

+ Hiow does the learning target cleardy communicate what students will know and beabletodo as 3
result of the lesson? What will be acceptable evidence of student learming?

= Hoaw do teaching F:-|||r'|-,f‘:| suppart the learming necds of individual students in meeting the
learning target
= Whal s the frequency of teacher Lalk, teacher-inilfatad gquestions, student-inilialed questions,

student to student interaction, student presentation ot waork, ete,?
= ywhat does student talk reveal about the nature of students” thinking?

Where is the locus of contral over learning in the classroom?

wihiat evidence do you cbaerve of student engagement In intellectual, academic wark? what 1=
the nature of that werk?

What is the level and guality of the intelfectual work in which students are engaged [e.a. factual

recall, procedure, inference, analysis, meta-cognitian)?

= W'hat specitic strategios and structures are in place to tacilitote participation and meaning making
by all students {e.g. small group work, partner talk, writing, etc.|?

= Do all students have access to parbcipation in the work of the graup? Whyfwhy not? How is

prarr i pralion distritan e !

What questions, statements, and actions does the teacher use to encourage students to share
their thinking with ane anather, to bulld an ane anather's ideas, and to assess their understanding
of ane anothes's idaas ¢
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riter for kducatizaal Leadership ot 206-221 SE21, ar go T Sy
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Our 4D™ instructional leadership

framework identifies a vision for P
principals and other school leaders :
who want to improve instructional
practice. The framework is
organized into four dimensions:
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4 Dimensions of Instructional Leadership™
INSTRUCTIONAL LEADERSHIF FRAMEWORK 2.0

Among schoolrelated factors, school leadership is second only to teaching in its potential influence on student leaming. Instructional leadership is a critical component
of school leadership. The work of instructional leaders is to ensure that every day, in ewvery dassroom, every student has a powerful leaming experience. Doing so
reqguires that instructional leaders lead for the improvement of ingruction and the improvement of student leaming. This framessork isf not the sum total of the work
of instructional leaders. Rather, it is a description of the most salient aspects of instructional leadership. Five core belfiefs undergird the concepts of this framework and
therefore drive our school leadership work here at the Center for Educational Leadership.

Instructional leadership:

1. Is leaming-fooused, strengths-based and measured by improvement in instructional practice and in the quality of student leaming.

. Must reside with a team of instructional leaders of which the principal serves as the “leader of leaders.”

2
3. Requires a culture of public practice and reflactive practice.
4

. Must address the cuttural, Enguistic, socioeconomic and leaming diversity of the school community.

5. Is grounded in the relentless pursuit of equity and the use of data 2= levers to eliminate the achievemant gap.

Engage staff, students and the school commaunity in developing
a wision and mission that provide a dear direction for academic
success for everny student

Align stakeholders' decisions and actions to the vision and
mission of the school and demonstrate a growth mindset

Establish measurable goals aligned to the vision and mission
of academic success for every student

Engage with stakeholders to foster cuburally resporsive leaming
that ensures individual students’ leaming needs are met

Create and maintain a resulis-focused leaming ermdronment
based on dearly established data-driven goals that underscorn=
high expectations for everny student and svery aduk

What do the school's environment and day- interactions among
studenits, staff and families =y abowt what iswvalued in the school community?

Horer dio schiool leaders communicate and drive the school's
instructional goals?

Hoer do school leaders organize the l=arming emvironment to respond o
dieersity [e.g., race, dass, l[anguage and disability) and the varying leaming
needs of students?

Hover do school leaders and the school commaunity use evidence of student

success to continuously drive improwved achisvement?

Howr do school leaders develop and encourage leadership within others
to support and drive the vision, mission and cultsre of leaming throughout
the schoal?

Hover do school leaders use data to instill urgency arownd student leaming and
the role of & leaming-focused culture: inimprovieg student achievement?
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What did we notice?

e Majority of our districts did not have an Instructional
Framework

e Many districts could not articulate an instructional focus

e The concept of Reciprocal Accountability was not
understood or practiced

e Leaders spent the majority if not all of their time

focused on operational or managerial tasks
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5 Dimensions of Teaching and Learning™

Instructional Framework Version 4.0

5D™ Subdimenslon

= The lesson is based on grade-level standards, is meaninaful and relevant
beyend the task at hand [e.p., relates to a broader purpose or context such
az prablem-zolving, citizenship, ete.), and helps students learn and appl

Standards B B i ! E A
trnslermble knoowledge and skills,

= The lesson is intentionalfy linked to other lessons (previcus and future] in
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inatruction, and understood by students,
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* How do the standard and learning target relate to content knowledge, habits of thinking in the
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Examined how the system is providing
support for improvement and leverage
points in implementation of LCAP to
Increase college & career readiness

e \What does District Office support look like for sites?
e How does the system build capacity of principals?
e What does the work of site leaders look like?
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EUHSD INSTRUCTIONAL FOCUS:
All students communicate
their thinking, ideas, and
understanding by effectively
using oral, written, and/or
nonverbal expression.
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System Mapping to make visible the work between the DO and sites.
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4 Dimensions of Instructional Leadership™
INSTRUCTIONAL LEADERSHIF FRAMEWORK 2.0

Among schoolrelated factors, school leadership is second only to teaching in its potential influence on student leaming. Instructional leadership is a critical component
of school leadership. The work of instructional leaders is to ensure that every day, in ewvery dassroom, every student has a powerful leaming experience. Doing so
reqguires that instructional leaders lead for the improvement of ingruction and the improvement of student leaming. This framessork isf not the sum total of the work
of instructional leaders. Rather, it is a description of the most salient aspects of instructional leadership. Five core belfiefs undergird the concepts of this framework and
therefore drive our school leadership work here at the Center for Educational Leadership.

Instructional leadership:

1. Is leaming-fooused, strengths-based and measured by improvement in instructional practice and in the quality of student leaming.

. Must reside with a team of instructional leaders of which the principal serves as the “leader of leaders.”
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3. Requires a culture of public practice and reflactive practice.
4

. Must address the cuttural, Enguistic, socioeconomic and leaming diversity of the school community.

5. Is grounded in the relentless pursuit of equity and the use of data 2= levers to eliminate the achievemant gap.
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Redesigned process for collaborative learning between DO and site

leaders to support instructional improvement

Central Office Support of Instructional Focus

Engage with S
Central determine
Office to roles in

support |.F. support of

I.F.

work

Shadow/

Co-cansinct participate Data & C.0. &

?2;22:'% in artifact SDCOE

-:I:mtral office —| classrooms [—#| collection [ coaches
classroom walks supports for

walks next steps
Yes Adﬁ:;i: - Follow up on
T e previous walks

next steps...

?
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Redesigned process for principal professional learning

Al Professional
Develop Determine Pull current . Ign . Learning
Principal structure data/current - ° c?’:es 2 ) Design &
Professional and roles reality o Delivery
Learning for PL related to I.F.
Define »
2018-2019 Addiional Data/Artifact D.O. &
focus and sessions Collection <« | SDCOE Next
supports scheduled Steps
? Identified

® Recognize interconnected elements of district/site work in service of Instructional
Focus and College/Career Readiness

e Engage in inquiry around student data to begin to identify strengths and needs aligned
with the Instructional Focus and LCAP goals
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What did we learn?

e Making system visible resulted in realization that
district needed to redesign structures to support
Implementation of LCAP

e Capacity building was a significant need to be able to
lead improvement work

e Frameworks provided common language & ideal state

e COE worked alongside in building capacity of district to

build capacity in their system (sites)
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For more information please contact us at:

SAN DIEGO COUNTY

OFFICE OF EDUCATION  service and leadership that maximize the success of all students

About SDCOE - Superintendent - Board of Education - Programs and Services - Human Resources Educators Parents

Discover the 5 Dimensions of
g™

Explore the 4 Dimensions of
Instructional Leadership™

Use the Principal Support
Framework’s 3 Action Areas

News and Headlines Upcoming Events

North County Academy Raises Academic Bar (Aug 12)

Getting to Know SDCOE: Dave Liss' Four Decades in the SEP 5?%"@-'5.3”]5?535 closed

Successful Students Need Outstanding Teachers. Effective Leaders Make That Happen. Print Shop (Aug 08) 05
The Center for Educational Lesdership helps districts closs the schisvement gap through sffective instruction. But teachers can't da it slone: South Bay Union School District Saves Taxpayers over 83

both school snd district lesders have to creste a culture of learning and support for teachers to excel. Our nationslly recognized experts, Million (Aug 05)

working with ressarch-based methods, help all levals of s school system improve schisvement for afl students. Vo PR s Sl o 553

Equity Symposium
ZE 8:00 AM - 3:00 PM

8th Annual Passport fo Life Event Cancelled (Aug 03) Paradise Point Resort

www.k-12leadership.org www.sdcoe.net
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